Pupil premium strategy statement

Pupil premium strategy statement of intent

Our intention is that all pupils, irrespective of their background or the challenges they
face, make good progress and achieve high attainment across all subject areas. The
focus of our pupil premium strategy is to support disadvantaged pupils to believe,
achieve and succeed towards that goal, including progress for those who are already
high attainers.

We will consider the challenges faced by all vulnerable pupils, including those who have
a social worker and young carers. The activity we have outlined in this statement is also
intended to support their needs, regardless of whether they are disadvantaged or not.

High-quality teaching is at the heart of our approach, with a focus on areas in which
disadvantaged pupils require the most support. This is proven to have the greatest
impact on closing the disadvantage attainment gap and at the same time will benefit
the non-disadvantaged pupils in our school. Implicit in the intended outcomes detailed
below, is the intention that non-disadvantaged pupils’ attainment will be sustained and
improved alongside progress for their disadvantaged peers; ensuring that all learners
at Mayfield School have access to the outstanding education they deserve and that,
through their academic progress, they can successfully transition to post-16 provision
and beyond.

Our approach will be responsive to common challenges and individual needs, rooted in
robust diagnostic assessment, not assumptions about the impact of disadvantage. The
approaches we have adopted complement each other to help pupils excel. To ensure
they are effective we will:

e ensure disadvantaged pupils are challenged in the work that they’re set

e act early to intervene at the point need is identified

e adopt a whole school approach in which all staff take responsibility for
disadvantaged pupils’ outcomes and raise expectations of what they can
achieve.

RRSA article 28: Every child has the right to an education. Secondary education
must be available to every child.




This statement details our school’s use of pupil premium funding to help improve the

attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the effect that last year’s spending of pupil premium had within our

school.

School overview

Detail Data

School name Mayfield
Number of pupils in school 1356
Proportion (%) of pupil premium eligible pupils 39%
Academic year/years that our current pupil premium 2025 - 2028
strategy plan covers (3 year plans are recommended)

Date this statement was published October 2025
Date on which it will be reviewed October 2028

Statement authorised by

Governing Body

Pupil premium lead

Ashley Howard, Rachael
Osborne, Andrew Tite

Governor / Trustee lead

Kelly Perrett

Funding overview

Detail Amount
Pupil premium funding allocation this academic year £545,841
Recovery premium funding allocation this academic year £36,303
Pupil premium funding carried forward from previous £0

years (enter £0 if not applicable)

Total funding allocation this academic year £582,144




Part A: Pupil premium strategy plan

Statement of intent

You may want to include information on:

e What are your ultimate objectives for your disadvantaged pupils?

e How does your current pupil premium strategy plan work towards achieving
those objectives?

e What are the key principles of your strategy plan?

Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challeng
e number

Detail of challenge

Narrowing the gaps Year R and KS1: many children eligible for the Pupil Premium
have already fallen behind their peers before they enter the school in Year R, which
means that they need additional interventions and support to catch up early in their
Primary years and be ready to learn.

Narrowing the gaps transition: pupils eligible for PP are entering Mayfield in Year 7
with lower English and Maths skills than their peers, which prevents them from making
good progress in the core subjects and limits their chances of successful progression
post-16.
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Narrow the gaps outcomes: Year 11 outcomes and Year 6 SATs reducing the gap in
attainment between pupils in receipt of the PP and those without.

Fostering a love of learning: pupils eligible for PP often lack the learning skills required
to succeed in school and as a result their self-confidence and motivation can be low.
Internal monitoring through observations, learning walks and assessments has
highlighted pupil engagement as a limiting factor. An ambitious curriculum, quality first
teaching, adaptive learning and regular feedback will enable PP pupils to gain
confidence and improve their outcomes.

Attendance: the overall attendance for disadvantaged pupils is low, 90.5% (primary)
and 82.8% (secondary) in 2024/5.

Social Communication and Interaction: many of our pupils lack the necessary skills to
be able to play peacefully and articulate their needs appropriately to their peers. This




can sometimes result in physical responses to disagreements during unstructured
times of the day.

Cultural capital: many of our pupils, especially those who are disadvantaged, lack
7 access to enrichment activities after school. As a result, the cultural capital deficit
impacts the progress of key groups, most notably the Pupil Premium.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome

Success criteria

Disadvantaged children are supported to catch-up
with their peers by the end of Year R.

Disadvantaged children will make more rapid
progress from their starting points compared to
other pupils, narrowing the gap in attainment by
the end of EYFS to 5% by 2028.

Disadvantaged children are supported to catch-up
with their peers by the end of Key Stage 1.

Standardised testing scores will show that
disadvantaged pupils are making more rapid
progress from their starting points compared to
other pupils and there will be, narrowing the gap
in attainment at the end of KS1 to 5% by 2028.

Disadvantaged children are supported to catch-up
with their peers by the end of Key Stage 2.

Standardised testing scores will show that
disadvantaged pupils are making more rapid
progress from their starting points compared to
other pupils, narrowing the gap at the end of
KS2 to 10% by 2028.

Improved rates of progress in English and Maths
for Key Stage 3 pupils eligible for PP.

Standardised testing scores, including CATs, will
show that disadvantaged pupils are making
more rapid progress from their starting points
compared to other pupils, narrowing the gap in
attainment for pupils working towards their
targets, reducing the gap to 5% by 2028.

Improved rates of progress in English and Maths
for Key Stage 4 pupils eligible for PP.

Disadvantaged pupils in Year 11 will achieve a
Average Point Score of 32.00 in 2025. The
differences in Progress 8 scores between PP
and all other pupils in the current Year 11 will
diminish; by 2028, the gap in Attainment 8
scores between disadvantaged and other pupils
will reduce to 5%.

Improved attainment among disadvantaged pupils
across the curriculum at the end of KS4 with a
focus on EBacc subjects

By the end of the current plan in 2027/8, 50%, or
more, of disadvantaged pupils will enter the
EBacc.

Improved rates of attendance for pupils eligible for
PP.

Reduce the number of persistent absentees (PA)
among pupils eligible for PP to 10% or below in
Primary and 15% or below in Secondary. By the
end of the plan, overall attendance among pupils
eligible for PP improves from 90% to 95% in
Primary and 80% to 90% in Secondary in line
with average attendance for all pupils.

Teachers receive better information on
disadvantaged pupils and adapt learning and
share strategies on works well with individuals.

Teachers will know which of their pupils are
eligible for Pupil Premium support and will use
the pen portraits and contextual data (CAT
scores, GL Exact, KS2 performance) to plan




activities that are closely matched to their
individual needs and interests.

Disadvantaged pupils are provided with fair
access to high quality enrichment and extension
activities.

Disadvantaged children will be enabled to take
part in enrichment activities, that their families
may not otherwise be able to afford. Monitoring
of extra-curricular participation will show that
there is no difference in the participation rates of
PP and other pupils.

To develop effective additional and alternative
provision pathways for pupils who have struggled
to engage with school.

Monitoring of progress, attendance, behaviour
and post-16 progression data will show that
pupils accessing additional provision or
alternative provision pathways are improving
their engagement with education.

To improve social communication and strengthen
relationships during unstructured curriculum time.

Reduction of suspensions and child-on-child
behaviour incidents during break and lunch, with
effective restoration between children. The
importance of play as part of the school
curriculum is understood and championed by all
stakeholders.




Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding)
this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £380,398

Activity Evidence that supports this approach Challenge
number(s)
addressed

Continued comprehensive Pupil premium children often enter the school behind 1,2,3,4

CPD programme for all their peers and need to make accelerated progress in

staff built around the order to catch up with their peers. Teachers are

school’s teaching and aware of which pupils are eligible for the Pupil

learning principles: Premium. Staff now need further training, focussing

o Challenge for all on the Accelerated Learning Cycle, specifically, on

planning, adaptive teaching and feedback so that all

 Feedback pupils, especially the Pupil Premium, can make
e Literacy for life accelerated progress. This includes external CPD
o  Stickability provided by Voice21, MathsHub and the whole school

ipti PiXL.
e Responsive teaching subscription to Pi

s Modelling 1. High-quality teaching | EEF

e Fostering a love of (educationendowmentfoundation.org.uk)
learning Feedback | EEF (educationendowmentfoundation.org.uk)

Effective Professional Development | EEF
(educationendowmentfoundation.org.uk)

Feedback | EEF (educationendowmentfoundation.org.uk)

Teacher Feedback to Improve Pupil Learning | EEF
(educationendowmentfoundation.org.uk)

EEF publishes new guidance report — ‘Teacher Feedback
to... | EEF (educationendowmentfoundation.org.uk)

EEF Blog: Getting the most out of teacher feedback - How
to... | EEF (educationendowmentfoundation.org.uk)

Adapt Early Years Pupil premium children often enter Year R up to 18 1
provision to ensure that months behind other children. It is important that

the effect of deprivation on | steps are taken to narrow the gaps in the Early Years.
entry is minimised. Communication and Language is often a key barrier

for disadvantaged pupils, so additional staff training
has been provided in this area and the English
curriculum has been adapted to provide a greater
focus on developing these skills.

Communication and language approaches | EEF
(educationendowmentfoundation.org.uk)

Phonics | EEF (educationendowmentfoundation.org.uk)

Ensure that teachers Students eligible for PP support are not a 1,2,3,4
receive detailed homogenous group. They come from a diverse range
information on of backgrounds and each disadvantaged pupil has

disadvantaged pupils and different strengths and needs. The Connection Plans
share strategies that work will aim to share contextual information and

well with individuals. successful strategies that work for individuals.
Connection Plans are already well established for



https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support/1-high-quality-teaching
https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support/1-high-quality-teaching
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/feedback
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/feedback
https://educationendowmentfoundation.org.uk/news/eef-publishes-new-guidance-report-teacher-feedback-to-improve-pupil-learning
https://educationendowmentfoundation.org.uk/news/eef-publishes-new-guidance-report-teacher-feedback-to-improve-pupil-learning
https://educationendowmentfoundation.org.uk/news/eef-blog-how-should-pupils-react-to-teacher-feedback
https://educationendowmentfoundation.org.uk/news/eef-blog-how-should-pupils-react-to-teacher-feedback
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/communication-and-language-approaches
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/communication-and-language-approaches
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics

pupils with SEN and there will be some crossover
with pupils eligible for PP support.

To implement deliberate
strategies to reduce
cognitive load, improve
attention to learning and
develop purposeful pupil
talk.

Collaboration with and support from The Rivers CofE
Academy Trust to improve Teaching & Learning, offer
effective CPD and implement gallery lessons/TRGs.

The Education Endowment Foundation says,
“Metacognition and self-regulation approaches have
consistently high levels of impact, with pupils making
an average of seven months’ additional progress.
These strategies are usually more effective when
taught in collaborative groups so that learners can
support each other and make their thinking explicit
through discussion.”

Metacognition and self-requlation | EEF
(educationendowmentfoundation.org.uk)

1,2,3,4

Knowing our students:
Assessment to inform
adaptive teaching, provide
supportive/challenging
targets for attainment and
to aid implementation of
access arrangements

As part of the Accelerated Learning Cycle, staff need
to know and understand the strengths and
weaknesses of the pupils they teach to be able to
adapt their teaching accordingly. In light of the
cancellation of Year 6 national assessments due to
Covid-19, it is also important to have robust and
externally validated targets for Key Stage 4
attainment to ensure the disadvantaged are suitably
supported, and challenged, to attain the best
outcomes.

Setting SMART targets for students with CAT4 and FFT -
GL Assessment (gl-assessment.co.uk)

Setting aspirational targets for students in Trusts with the
help of CAT4 and FFT - GL Assessment (gl-
assessment.co.uk)

2,3,4

Prior attainment indicators show that many of our
pupils enter the senior section with lower levels of
literacy, especially those pupils who are
disadvantaged. GL Exact reading testing generates
data to enable interventions to support pupils
catching up, including Destination Reader, teachers
to adapt their lesson in line with the Accelerated
Learning Cycle to scaffold, support and challenge
pupils in lessons and apply for access arrangements
to support our students through summative tests. In
addition, the GL Exact helps screen pupils for
additional adaptions to be made for summative
examinations and allows interventions to be put into
place for individuals.

Exact: Practical application in a mainstream secondary
school - GL Assessment (gl-assessment.co.uk)

2,3,4

Use of PiXl assessments and analysis through QLA,
Accelerated Reader and Sonar Tracker support
teachers to routinely adapt lessons to meet individual
and group needs. Pupils understand their targets and
are involved in the review and goal-setting process.
Access arrangements are routinely practiced and
embedded in class assessments and mock exams.
Evidence is gathered and recorded systematically to
support formal applications for access arrangements.

Increase and improve
opportunities for pupils to
enrich their understanding

Many of our pupils, especially those who are
disadvantaged, lack opportunities to enrich their
education outside of school, including their

4,7
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://www.gl-assessment.co.uk/case-studies/setting-smart-targets-for-students-with-cat4-and-fft/
https://www.gl-assessment.co.uk/case-studies/setting-smart-targets-for-students-with-cat4-and-fft/
https://www.gl-assessment.co.uk/case-studies/setting-aspirational-targets-for-students-in-trusts-with-the-help-of-cat4-and-fft/
https://www.gl-assessment.co.uk/case-studies/setting-aspirational-targets-for-students-in-trusts-with-the-help-of-cat4-and-fft/
https://www.gl-assessment.co.uk/case-studies/setting-aspirational-targets-for-students-in-trusts-with-the-help-of-cat4-and-fft/
https://www.gl-assessment.co.uk/case-studies/exact-practical-application-in-a-mainstream-secondary-school/
https://www.gl-assessment.co.uk/case-studies/exact-practical-application-in-a-mainstream-secondary-school/

and experience of
different world cultures
and cultural groups in the
UK

understanding of British Values. Programmes such
as Personal Development Days (PD Days), work
experience and activities week ensure that the most
disadvantaged are able to access these opportunities
and develop these skills.

'Cultural capital': expanding narrow definitions | The Key
Leaders (thekeysupport.com)

Narrowing the gaps:
literacy and reading in
early years and primary

Many disadvantaged pupils lag behind their peers
when it comes to literacy, the explicit teaching of
phonics narrows the gap considerably (+5 months).
An LSA in Primary oversees the provision of Little
Wandle phonics including the ‘catch up’ and SEND
intervention, alongside provision of decodable texts to
adapt to individual learners’ needs.

Phonics | EEF (educationendowmentfoundation.org.uk)

EEF blog: Phonics - mastering the basics of reading | EEF
(educationendowmentfoundation.org.uk)

Letters and Sounds | A complete Phonics resource to
support children (litttewandlelettersandsounds.org.uk)

1,2,3

Implement a programme
of Additional and
Alternative Provision
placements and courses
for pupils who have
previously struggled to
engage with education

e The Bridge

e The Odyssey

e The Cove (primary)
e The Reef (primary)

These pupils require a different approach using
alternative, or additional provision to rebuild
engagement and get them back on track. This also
includes bespoke educational pathways suitable for
the individual and designed to equip them with skills
and qualifications beyond the ordinary school offer to
enable them to succeed beyond their experience at
Mayfield.

Behaviour interventions | EEF
(educationendowmentfoundation.org.uk)

2. Targeted academic support | EEF
(educationendowmentfoundation.org.uk)

Targeted academic support (for example, tutoring, one-to-one support
structured interventions)

Budgeted cost: £ 172,532

Activity Evidence that supports this approach Challenge
number(s)
addressed

Organise a Year 11 Pupil Premium pupils are likely to have the biggest 3,4

Easter and May Half-term
School to support PP
pupils with revision for
their GCSE examinations

gaps in their knowledge and skills as they prepare for
their GCSE exams. Some PP pupils lack the
organisation, skills and motivation to be able to revise
effectively at home during holiday periods. Other PP
pupils also live in over-crowded households where is
difficult to work and revise independently. The school
will therefore organise an Easter School with
sessions in all key subject to support PP pupils to
revise effectively.

Extending school time | EEF
(educationendowmentfoundation.org.uk)



https://schoolleaders.thekeysupport.com/school-evaluation-and-improvement/inspection/whole-school-inspection-criteria/how-to-avoid-narrow-definitions-of-cultural-capital/
https://schoolleaders.thekeysupport.com/school-evaluation-and-improvement/inspection/whole-school-inspection-criteria/how-to-avoid-narrow-definitions-of-cultural-capital/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/news/phonics-mastering-the-basics-of-reading
https://educationendowmentfoundation.org.uk/news/phonics-mastering-the-basics-of-reading
https://www.littlewandlelettersandsounds.org.uk/
https://www.littlewandlelettersandsounds.org.uk/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support/2-targeted-academic-support
https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support/2-targeted-academic-support
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time

Implement a programme
of 1-to-1 and small group
tutoring in all phases of
the school

Disadvantaged and vulnerable pupils have been
particularly impacted by wider disruptions to their
educational experience.

Tutoring can have a positive impact on pupils’
academic progress. Evidence suggests that,
compared to their peers who do not receive tuition,
pupils who receive small group tuition may make, on
average, 4 months additional progress and pupils
who receive one-to-one tuition may make, on
average, 5 months additional progress. This is likely
linked to pupils receiving more feedback, being more
engaged and completing work tailored to their specific
needs.

Small group tuition | EEF
(educationendowmentfoundation.org.uk)

One to one tuition | EEF
(educationendowmentfoundation.org.uk)

2,3,4

Speech and language
provision and external
therapist

There is evidence of language gaps for
disadvantaged pupils at the beginning of school, so
targeted communication support enables
disadvantaged pupils to catch-up with their peers.

Communication and language approaches | EEF
(educationendowmentfoundation.org.uk)

1,2

Wider strategies (for example, related to attendance, behaviour,
wellbeing)

Budgeted cost: £ 260,179

Activity Evidence that supports this approach Challenge
number(s)
addressed

Provide free instrumental Instrumental Music tuition at Mayfield is charged at 4,7

Music Tuition to £60, however, these costs may deter some low-

disadvantaged pupils. income families from being able to take part in this

programme. Learning to play a musical instrument is
a central part of our vision for our all-through school,
so it is important that no pupil is prevented taking part
on the grounds of their family income. Therefore, all
disadvantaged pupils are able to receive this
provision free of charge.

Arts participation | EEF
(educationendowmentfoundation.org.uk)

Provide a Flexible Support | Disadvantaged children risk missing out on some of 4,7

Fund to ensure that PP the enrichment activities and experiences due their

pupils have access trips family finances. Mayfield has allocated a Flexible

and enrichment activities Support Fund to ensure that disadvantaged children

that they would not have fair access to enrichment and extension

otherwise be able to activities, such as residentials and school trips,

afford. increasing their cultural capital.

To implement the OPAL OPAL provides structured freedom through loose-parts 5 6

(Outdoor Play and and outdoor resources, supporting social development,

Learning) programme to resilience, and communication skills. It addresses ine-

enhance wellbeing, qualities in access to stimulating play opportunities,
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/communication-and-language-approaches
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/communication-and-language-approaches
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation

behaviour, social skills,
and readiness to learn,
ensuring that all pupils,
particularly those eligible
for Pupil Premium, have
equitable access to high-
quality, child-led outdoor
play experiences.

giving disadvantaged pupils the same cultural capital
and confidence as their peers. Evidence shows that
OPAL improves behaviour, reduces conflict, increases
engagement, and promotes wellbeing—all factors that
support learning and academic outcomes.

Research & evidence - Outdoor Play and Learning

Total budgeted cost:

£ 753,109

10



https://outdoorplayandlearning.org.uk/evidence/research-and-evidence/#:~:text=Key%20findings,attitudes%20to%20risk%20and%20dirt.

Part B: Review of outcomes in the previous academic
year

Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils in the 2024 to 2025
academic year.

The following are the headline figures for attainment in 2024-5:
Disadvantaged students
e GLDin Year R 57% (2023 —67%, 2024 — 56%, 2025 — 57%)

50% of Mayfield pupils who were eligible for free school meals achieved a good level of development.
This was 23 percentage points lower than national not FSM pupils (73%). This gap between the school's
FSM pupils and national not FSM pupils was wider than the national gap between FSM pupils and not
FSM pupils (22 percentage points).

e Year 1 Phonics screening 73% (2023 —50%, 2024 — 67%, 2025 — 73%)

73% of Mayfield year 1 disadvantaged pupils were working at the expected standard. This was 10
percentage points lower than national not disadvantaged pupils (83%). This gap between the school's
disadvantaged pupils and national not disadvantaged pupils was narrower than the national gap
between disadvantaged pupils and not disadvantaged pupils (16 percentage points)

e End of KS1 assessment 50% (2023 —43%, 2024 — 23%, 2025 — 50%)
e End of KS2 assessment 39% (2023 —15%, 2024 — 28%, 2025 — 39%)
¢ Significant impacts in reading, writing and maths progress KS1-2

39% of Mayfield disadvantaged pupils reached the expected standard in KS2 reading, writing and maths.
This was 30 percentage points lower than national not disadvantaged pupils (69%). This gap between
the school's disadvantaged pupils and national not disadvantaged pupils was wider than the national gap
between disadvantaged pupils and not disadvantaged pupils (22 percentage points). 3% of Mayfield
disadvantaged pupils reached the higher standard in KS2 reading, writing and maths. This was 8
percentage points lower than national not disadvantaged pupils (11%). This gap between the school's
disadvantaged pupils and national not disadvantaged pupils was wider than the national gap between
disadvantaged pupils and not disadvantaged pupils (7 percentage points).

o KS4 Average Attainment 8 score 26.2 (2023 — 21.5, 2024 — 25.4, 2025 — 26.2)

Mayfield disadvantaged pupils had an Attainment 8 score of 26.2. This was 24.1 points lower than
national not disadvantaged pupils (50.3). This gap between the school's disadvantaged pupils and
national not disadvantaged pupils was wider than the same gap nationally (15.4 points).

e K84 grades 4-9 in English and Maths 29% (Standard pass 2023 — 19%, 2024 — 26% and 2025 —
29%)
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o K84 grades 5-9 in English and Maths 13% (Strong pass 2023 — 4%, 2024 — 5% and 2025 —
13%)

13% of Mayfield disadvantaged pupils achieved a strong pass in English and maths. This was 40
percentage points lower than national not disadvantaged pupils (53%).

This gap between the school's disadvantaged pupils and national not disadvantaged pupils was wider
than the same gap nationally (27 percentage points)

e EBACC entry and Average Point Score (Entry in 2023 — 17%, 2024 — 23% and 2025 — 22%),
(APS in 2023 — 1.8, 2024 — 2.2, 2025 - 2.1)

22% of Mayfield disadvantaged pupils were entered for all elements of the EBacc. This was 23
percentage points lower than national not disadvantaged pupils (45%). This gap between the school's
disadvantaged pupils and national not disadvantaged pupils was wider than the same gap nationally (16
percentage points). Mayfield disadvantaged pupils had an EBacc APS of 2.1. This was 2.4 points lower
than national not disadvantaged pupils (4.5). This gap between the school's disadvantaged pupils and
national not disadvantaged pupils was wider than the same gap nationally (1.5 points)

Evidence suggests that attendance remains a key concern: at primary level PP pupils were -4%
compared to the National Overall Attendance and at secondary -9.2%. Those pupils in receipt of the
Pupil Premium who attend school, and are not persistently absent, achieve more in line with their peers.

Alternative provision implemented for specific pupils off site has continued to be a success, meeting their
individual needs.

As a consequence of these results, and a change in leadership overseeing the Pupil Premium, a further
review of the previous spending of the strategy undertaken and the implementation of the strategy has
been amended to reflect the changing priorities and the School Improvement Plan, with a clear focus on
teaching and learning around the central principles and the Accelerated Learning Cycle. Specific
interventions — including targeted inclusive provision — that are in the best interests of individual pupils
will continue as before (The Bridge, The Odyssey and Buckland Community Centre).

Key challenges (as detailed above) have been reframed in light of the school’s position and going
forwards there will be a move in expenditure away from targeted academic support and wider strategies
towards teaching, in line with research from the Education Endowment Fund.

Service pupil premium funding (optional)

For schools that receive this funding, you may wish to provide the following information:

Measure Details
How did you spend your service pupil Mayfield received £21,175 for our 58 Service
premium allocation last academic year? Pupils last year. This funding is included in the

totals shown on this report. The funding is used
to support the salaries of the Pupil Support
Team who provide additional targeted support
during times of stress for the family, for example
when a parent is deployed overseas; service
children tend not to be financially deprived, but
their progress can suffer at times of stress within
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the family such as when a parent is deployed
away from the home for extended periods.

What was the impact of that spending on
service pupil premium eligible pupils?

Service Pupils achieved well at GCSE, with a
Progress 8 score of +0.48, achieving ahead of
their peers. Primary Pupils achieved well at the
End of Key Stage 2, with 75% of pupils
achieving Combined ARE (Reading, Writing and
Maths). 50% of Service Pupils achieved a
Greater Depth Combined Measure.
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